NEW MA

PROJECT

GUIDELINES
GENERAL INFORMATION
· Purpose: The MA Project is an extended Literature Review about a topic in TESOL where you can show that you can analyze a topic critically from a number of perspectives. It also gives you the chance to support your assertions with evidence in the research literature and concrete examples gained through your teaching and learning experiences. It is a requirement in fulfillment of the MA in TESOL degree.
· Length and Format: This paper should be 20-25 pages, not including references or appendices. It should be done using a word processor, 12 pt. font, double spaced, and one inch margins on all sides. Pages should be numbered. Do not include your name in a running header/footer. Please do not submit the project below or above the page limits, or it will be returned. 
· Submission Dates – The MA Projects are to be submitted twice a year – once in early Fall Term (September/October) and once in early Spring Term (January/February). The due dates are announced over the TC Infoweb periodically. The MA Project is not to be submitted outside of the due date periods.  
· Project Submission - THREE COPIES OF YOUR PROJECT should be submitted to the TC desk no later than 5 PM. They should be put in an envelope with your name written on the outside (last name, first name, preferred e-mail address and student ID number. NO ELECTRONIC SUBMISSIONS. Each copy should have a title page with the title “TESOL MASTER’S PROJECT”, a meaningful subtitle, your 9 digit ID number and the literature review due date. ONLY ONE of the three copies needs your full name (last name, first name) on the cover sheet. Please see the examples below of cover pages:

· Faculty Advisement: Dr. William Snyder will be available by appointment to assist you with your project.
· When to start: The MA Project can be started in any semester of your choice, however it is recommended that you do so in your 2nd or 3rd year into the program. The Second Language Acquisition Course, the Advanced Language Study Academic Writing Course as well as other courses will help you develop the skills you will need to complete this requirement.

· The “Old MA Project”: The MA Project requirements that existed beforehand, where students conducted an empirical study may be done, however if you intend to do this you will need to contact Dr. Snyder and inform him of your preparation to do so. Permission to do so will be occasionally granted on an individual basis.
REQUIREMENTS OF THE PROJECT
· Topic Focus: Write a formal, “review of the literature” on a topic you choose. You might compare two different cognitive approaches to second language learning. You could also investigate the sociocultural issues involves in teaching discussion skills. The topic must be sufficiently narrowed. Once you have done so, you will need to read widely on your chosen theme. 
· Content: The content of your paper should contain your main argument. You should discuss the major empirical studies relating to your topic, and show where the research supports your claims, and where it does not. You will need to discuss these studies critically from a substantive and/or methodological point of view. This means that you should not just summarize the literature. But, you should try to discuss any shortcomings that the other studies show, and relate the findings of some studies to those of others. When doing this, you will need to keep in mind your main argument.
· Presentation of Argument: Your MA Project should provide a coherent and cogent presentation of your argument.  You should support your assertions with evidence in the research literature and with some concrete examples of information gained through your language learning and teaching experiences. You should take a critical approach to your analysis and show that you have considered the issue from a variety of perspectives. Avoid linear cause-effect conclusions, pure summarizations, and absolute statements.
· Organization: Your project should include an introduction that orients the reader to the topic, and a conclusion that re-states and reinforces the thesis, also providing new insight. Your support paragraphs need to be separate cohesive logical units that relate to other paragraphs and to the central idea of the project. Use headings for different subsections.
· Register: The MA Project should be written in formal academic register. There should be no grammatical and mechanical errors, misspellings, and punctuation problems. Proofread your work carefully. It is highly recommended that you have a peer (or two) review your work before you submit it.

· References and Bibliography: Your project should demonstrate the ability to use in-text references and citations and a bibliography.  APA Format should be used and you must ensure that your APA formatting demonstrates knowledge of how to cite paraphrased material and direct citations.
EXAMPLE 1: MODEL INTRODUCTION OF MA PROJECT
Acculturation, Interpersonal Networks, and the Learner’s Sense of Self:
The Effects of Social Relationships on Second Language Learning
Kathy Bluestone

Introduction 
In reaction to what they considered the prevailing bias of second language acquisition (SLA) research towards cognitive-oriented theories, Firth and Wagner (1997) called for a greater recognition of the social context and interactive nature of language use. Without negating the importance of cognitive dimensions of learning, the authors noted that ―language is acquired and learned through social interaction … and should be studied in interactive encounters (Firth & Wagner, 1997, p. 287). The article set off a firestorm of controversy. Some critics argued that language acquisition is fundamentally a psycholinguistic process (Gass & Selinker, 2001, p. 239), and that language acquisition and language use are two entirely separate entities (Gass 1998). Firth and Wagner acknowledged this criticism, but still maintained that language acquisition is built on language use (Firth & Wagner, 2007, p. 806) and that it is a process that takes place in the micromoments of social interaction (Firth & Wagner, 2007, p. 807). This perspective was echoed by Wenger (1998), who stated that learners are social beings … this fact is a central aspect of learning (Wenger, 1998, p. 4). For Wenger, learning is a fundamentally social activity that occurs in communities of practice, where learners form identities as they negotiate meaning through interactive practice with others. 
Recognizing that there is still debate over the role of social context in SLA research (e.g., Larsen-Freeman, 2007), the intention of this paper is not to restate the controversy. The purpose instead is to explore the ways in which the social relationships experienced by learners with society in general, with their network of family, friends, and acquaintances, and with themselves may contribute to individual differences in what, and how, second language learners learn. The perspective taken in this paper is informed less by Firth & Wagner (1997) and more by Spolsky (1988), who acknowledged that while social factors have an indirect rather than a direct influence on language learning, their effects are strong and traceable (Spolsky, 1988, p. 382). According to Spolksy, social context can be expressed in macro policies (such as the determination of the official language of a country, or the provision of language education to immigrants) and in micro policies (such as a family‘s decisions about what language(s) to speak in the home). The social context is seen as affecting a learner‘s attitudes toward the target language and motivation to learn, which combines with other characteristics of the learner (e.g., age, aptitude, learning styles and strategies, and personality factors such as anxiety). This complex combination contributes to determining whether the learner makes use of the formal or informal opportunities for learning provided by the social context. 

Taking the perspective that a learner‘s social environment can affect his learning in underappreciated but powerful ways, this paper will attempt to create a broad picture of how the learner is situated in the world as a social being, and how this may advance or impede his progress in acquiring a second language. The discussion will also include examples of how a learner‘s choice of which language to use can be affected by his social relationships. With a few exceptions, the focus will be on adult immigrant learners who are acquiring a second language in a host country. The paper will analyze three levels of relationships experienced by this learner population, each level providing another layer of information that helps explain individual differences in second language learning outcomes. The paper begins at a macro level by addressing the learner‘s relationship with society at large, which may be reflected in the learner‘s willingness to acculturate to the host society. The discussion then turns to the micro-level effects that an interpersonal social network brings to bear on an individual‘s ability to learn. Finally, the discussion moves to an internal level, focusing on the relationship the learner has with [the self], as expressed in the idea of self-identity. The paper concludes with a summary of implications for the classroom that are suggested by the research.

EXAMPLE 2: MODEL SUBSECTION OF AN MA PROJECT
Relationships at the Internal Level: The Learner’s Sense of Self-Identity
 
[One] level of relationships to be explored in this paper is the relationship of the learner with himself — i.e., how the learner perceives himself changing in relation to others in his social sphere as he acquires a new language. As described by Armour (2000), practicing a second language is like playing a new role, tantamount to impersonating another. Armour calls the process of becoming an authentic speaker in a new language identity slippage, identifying the learner as part of a kind of diaspora who is required to make meaning using someone else‘s tools (p. 263). 
The author most closely associated with the subject of language learner identity is Norton Pierce (see Norton, 2000; Norton Pierce, 1995), who found that identity could be expressed in multiple ways and change over time and location in relation to the social context. Expanding on Gardner‘s (1985) theory of motivation, Norton Pierce introduced the concept of investment to explain why the language behavior of L2 learners did not always appear to be synchronous with their motivation to learn: e.g., whether a learner chooses to remain silent or speak is dependent on how the learner identifies himself during a particular social interchange. Connecting with Bourdieu (1991), who stated that that linguistic exchanges … are also relations of symbolic power in which the power relations between speakers or their respective groups are actualized (p. 37), Norton Pierce‘s (1995) research found that power relationships between learner and target language speakers play a large part in determining whether learners have opportunities to use the target language. Even when the learner is highly motivated to learn, such power relationships could have the effect of blocking their ability to practice and therefore inhibit their proficiency.

ASSESSMENT
· Scoring: Projects will be rated by 2 (two) blind raters, or 3 (three).
· Grading: Two faculty members at TC will read each paper and rate it as one of the following: “HIGH PASS (A)”, “PASS (B)” or “REWRITE”. In the case where two raters differ significantly on whether the project should pass or not, a third faculty member will be asked to judge the paper and the two closest ratings will be counted.

	MA PROJECT RUBRIC

	Content (weighted by 3):
The Project provides an organized, coherent presentation of the thesis, or argument.

The main idea is treated with sophistication.

The Project provides support for the assertions made with 1) evidence in the research literature; 2) examples of information through teaching or language learning; 3) a critical approach to the analysis with a consideration of the issues from multiple perspectives;  4) depth and breadth of reading and writing

	Organization (weighted by 2):

The Project includes an introduction which effectively orients the reader to the topic.
The Project includes a conclusion which reinforces the thesis and provides new insight on the main idea of the literature review.
The Project shows inter-paragraph cohesion.
The paragraphs show effective use of logical connectors and cohesive devices.
The project contains logical headings for the different subsection.

	Language/Mechanics/Referencing (weighted by 1):

The Project is written in formal academic register.
The Project is free from grammatical and mechanical errors, misspellings and punctuation errors.

The Project demonstrates knowledge of the conventions for in-text referencing.

The Project demonstrates knowledge of the conventions for writing a bibliography based on the style sheet of TESOL Quarterly.


· Results: The results will be available when all reviews have been scored. It may take up to 2 months depending on the logistics of the scoring procedures. The results will be given to each student individually, NOT BY E-MAIL OR PHONE. The TC Infoweb will let students know when results are in. NO MATERIALS WILL BE RETURNED, so keep copies of your project.

· Rewrite Policy: If you get a “Rewrite”, please contact Dr. Snyder to discuss your paper. The purpose of the meeting is to work with you to understand the feedback of the raters and improve the quality of the literature review. Once you rewrite it, you should submit it at a mutually convenient date, which should be set up in consultation with Dr. Snyder. You may only rewrite your project once within the same semester. The scoring of your paper will go through the same procedure, and will take time.
HOW TO PREPARE

· Read Broadly: It is ideal to read broadly as early in your time at TC as you can so that you identify a topic that interests you. You will be expected to demonstrate a breadth of knowledge in your paper so please be sure to read a lot.
· Talk About Your Project With Your Peers: Writing is a social activity. The more you discuss your work with others, the more it helps you refine and strengthen your arguments. Take advantage of the opportunity to have your peers read your drafts and vice versa.

· Make A Timeline: The completion of this project can take place within a couple of months if you organize yourself appropriately.  Organize yourself in terms of when you intend to find sources, when to write your drafts, and who to get peer feedback from.
· Contact Us! Remember that the TC Writing Center is always available to help you no matter what stage you are in the process. Please make an appointment at any time to work on your paper. 
GOOD LUCK!
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This part provides a “road-map”, giving an overview of the main sections to be covered in the paper.








These sentences in the introduction state the position of the paper, or main argument that the paper is making.





This sentence introduces the theme to be discussed in this subsection. Note how it is connected to the title of the subsection.








Here, the writer shows the connection between Norton Pierce’s research and other authors, demonstrating synthesis and breadth of reading.








� 1  Bluestone, K. (2009). Acculturation, interpersonal networks, and the learner’s sense of self: The effects of social relationships on second language learning. Working Papers in TESOL and Applied Linguistics, 9(2), 135-164. This paper was the APPLE Award Winning MA Project at TC New York for 2009.


 





� Also adapted from Bluestone (2009) paper.
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